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Improve student performance in literacy and numeracy.
Improve students’ progression and attainment across all learning areas.
Implement a structured, sequential and skills based curriculum.
Ensure consistent instruction practices across the school.
Provide a framework for differentiation.
Increase student engagement and therefore lower opportunities for behavioural issues.

East Kimberley College is an Explicit Instruction school. This means all teachers will be supported to implement Explicit Instruction in their classrooms.

This method of teaching was introduced to:

Our belief is that: Every child matters every day.

Every student can be a high achiever.

AITSL Standards.
Building on Strength: Future directions for the Western Australian public school system.
Aboriginal Cultural Standards Framework.
EKC Year 7—10 Assessment, Moderation and Reporting Policy.
School Curriculum and Standards Authority (SCSA) Western Australian Curriculum  and Judging Standards.
Focus 2022.

It is an expectation that this document is used in conjunction with the following professional resources:

Explicit Instruction
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Teaching at East Kimberley College
6 Pillars of School-Wide Pedagogy

Strong relationships.
Accept accountability for each student’s learning and commit to improve each student’s performance.
Use data to drive teaching practices and monitor student performance.
Use differentiation strategies to cater for every student.
Plan and teach each lesson using Explicit Instruction (Daily Review, Lesson Intention, I Do, We Do, You Do, Plough backs and Engagement
Norms).
Use consolidation strategies to move student knowledge from short-term to long-term memory.

The 6 Imperatives of Student Engagement

The 5 Givens for EVERY Learning Environment

Pillar 1

Pillar 2

Pillar 3

Pillar 4

Pillar 5

Pillar 6

Set a positive classroom learning tone.
Establish an atmosphere of high expectations.
Focus on high standards of student presentation and handwriting.
Correct all student work and provide constructive and timely feedback to each student.
Maintain a very high standard of classroom display that is relevant and educationally stimulating.

1

2

3

4

5

Ensure that each child feels safe, valued and respected.
Provide learning experiences to students at their ability level.
Engage each student in their progress towards their short and long term learning goals.
Ensure students trust and respect the teacher.
Ensure work is provided at their level.
Ensure students have friends at school.

1

2

3

4

5

6

Each teacher will:
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Non-Negotiables at East Kimberley College
Strong Relationships
Respect, Collegiality, Professionalism, Partnerships

Students are safe, have trust, respect and feel valued.
Students work at their level.
Students have friends at school.
Parents feel welcome and informed.
Speak positively and focus on the great things happening.
Active participation and involvement in our school community.
Share ideas and work as a team.
Make time for your colleagues and for yourself.

High Expectations and Excellent Classroom Practice
Pride, Professionalism, Consistency and Presentation

Every child matters, every day.
Students and staff are on time and well prepared.
Enforce school/classroom routines and practices.
Demand the best from every student.

Excellence in Classroom Display
Pride, Professionalism and Presentation

Desks positioned so students can clearly see the board.
Learning spaces are clearly defined.
Classroom is clean, free of rubbish and unnecessary storage of files
and equipment.
Behaviour: Classroom rules and expectations are displayed.
Student work is displayed, is current and presentation is valued.
Content and process material is displayed.

Excellence in Classroom Tone
Positive, Powerful Learning Environment

Set consistent, clear classroom expectations and routines.
Embed the essential skills in classroom management.
Greet students and parents.
Model respect, courtesy, manners and honesty.
Model enthusiasm and resilience.
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ATTENTION

LEARNING REMEMBERING
unlimited
external

Environment

limited
external

Working
memory

unlimited
internal

Long-term
memory

Consistent routines.
Redundancy effect (eliminate unnecessary information and do not replicate necessary information).
Split attention effect (information that must be combined should be placed together in space and time).
Information transience (key / new information should remain visible throughout the lesson).
Worked examples (alternate— “rule of two” or fade— “gradual release”).

Pre-teach (eg, graphic organiser of characters in a novel).
Reinforce over time (Daily Review).
Segmentation (explicitly break down each task).

Oliver Lovell has set out a series of instructional recommendations built upon the knowledge of how humans learn.

1. Automaticity (eg, times tables, punctuation).
2. Chunking (acronyms, mnemonics, concept lists).
3. Reduce extraneous load:

4. Optimise intrinsic load: 

5.  Retrieval practice—the recall of information when answering questions is a powerful strategy that boosts learning.

Cognitive Load Theory
Based on the work of John Sweller, Cognitive Load Theory has been described as the “single most important thing for teachers to know” (Dylan Williams).  A
‘bottleneck’ occurs when moving external information into long term memory, as working memory is limited.

FORGETTING
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Begin a lesson with a short review of previous

learning.

Present new material in small steps with students

practice after each step. 

Ask a large number of questions and check

responses to all students.

Provide models.

Guide student practice.

Check for student understanding.

Obtain a high success rate.

Provide scaffolds for difficult tasks.

Require and monitor independent practice.

Engage students in weekly and monthly review.

1.

2.

3.

4.

5.

6.

7.

8.

9.

10.
Rosenshine, B. (2012). Principles of Instruction: Research-Based Strategies
That All Teachers Should Know. The Education Digest, 78(3), 30-40. 

1.  Explicit Direct Instruction (EDI) The
Power of the Well-Crafted, Well-
Taught Lesson 2nd Edition
(Hollingsworth & Ybarra, 2017).

2. Principles of Instruction: Research-
Based Strategies That All Teachers
Should Know (Rosenshine, 2012).

3. High Performing Schools: What do
they Have in Common? (Louden,
2015).

Recommended readings:

T
A
P
P
L
E

each first.

sk a question.

ause.

ick a non-volunteer.

isten to the Response.

ffective feedback.

proceeding in small steps
faultless communication
checking for student understanding
active and successful participation by all students. 

East Kimberley College adopts a Targeted Teaching pedagogy which refers to evidence-
based Explicit-Direct Instruction (EDI), in which no child’s education is left to chance.  
 Explicit-Direct Instruction is a systematic method of teaching with emphasis on:

In order to ensure all students are in engaged in the learning process and retain learnt
concepts and information, TAPPLE and Engagement Norms are used.

Targeted Teaching
10 Principles of Effective Instruction
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 Creating belonging and ownership.
 Reinforcing curriculum content.
 Reinforcing processes and skills.
 Reinforcing explicit teaching of vocabulary.
 Reinforcing expected standard of behaviour and work.

Commercially produced displays.
Displays that have been collaboratively created with students.
Student work (of a high standard).

Your classroom displays reflect your relationship with your students and set
the tone of your classroom, reinforcing whole school expectations and
supporting the teaching and learning that occurs in your classroom. 

Classroom displays support students by:

 
Recommendations for effective displays include equal amounts of the
following:

 
Where possible, displays should be positioned and created to be readable
from a distance—especially if students are expected to access the
information from their desks. Some displays should be static and some
should be transient.

Displays should reflect the needs to the students; particularly the needs of
those students who require additional support.

Classroom Display and Layout
Classroom displays - a print-rich environment

Careful consideration should be given to the way your classroom is set up.
The aim is to establish an environment that allows students to focus on their
learning. At EKC, to support explicit instruction methods, students are
seated in rows in Term One facing the main teaching board (usually the
whiteboard). 

Once classroom routines and behaviours have been established, teachers
can have a professional discussion with their Line Manager to change the
classroom layout for particular activities. There is flexibility regarding
placement of students with special needs, however desks must be
positioned so that students can clearly see the board.

Classroom layout
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Expect high standards of bookwork and worksheets
Explicitly teach how to present excellent bookwork. Revisit as necessary.
Acknowledge, in writing, each page/piece of student work.
Celebrate quality work. Provide explicit feedback for improvement.

Since the introduction of Explicit Instruction our student bookwork has improved dramatically. This is due to a whole school approach to establishing and
maintaining consistent standards and the explicit teaching of how to meet these standards.

Bookwork

A random student sample will be conducted throughout

the year to ensure bookwork standards are being

upheld by all students across Pre-Primary - Year 12. 

Samples of expected bookwork standard.

Workbooks and worksheets will be neat, legible and free of graffiti and
scribble.

Teachers will sign or provide feedback on every page/day's work.

Where columns are more suitable for the work these must be
ruled. The page can be folded as a guide for the ruled lines.
Mental maths - ruler-width columns.
Sets of algorythms - two columns. 

All Books Details

Ruling Up

Use red.
Ruled with standard ruler.
Margin on left from top line to bottom line.
Line at top of page.

Ruling Off
When work is complete, leave one line and rule across next
line in red. 

Date In left margin at beginning of each section of work. 

Pages
Use consecutively and completely where appropriate to do so.
Do not start a new page for each lesson unless specifically
required. 

Photocopies
Neatly trimmed and attached so not to protrude from book. 
Limited use of photocopied pages. 

Writing Tools
Year's 1 to 4: lead and red pencil. 
Year's 5 to 12: pen (when a pen licence is attained in Year 5).
Blue or black pen for writing. Red pen for ruling up. 

Titles At top of work. Use capital letter for first word. 

Numbers Placed in margin.

Underlining
Where needed. must be done with a ruler (e.g underlining
words. headings).

Columns
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Data is available through SAIS (accessible through IKON) in order to establish student levels of knowledge and
understandings and determine access points into the curriculum. You should consider student interests when planning the
contexts for learning and consider student profiles when identifying specific learning difficulties.

When you begin planning each unit of work you should also develop associated assessment tasks and prepare the Study
Guide, which sets out the sequence of Lesson Intentions and required skills for that particular unit. Consider key concepts
and vocabulary that need to be taught and how you will present them.
 
Sequence your lessons and document how you are catering for differentiation of content, product and/ or process. If SEN
plans are required, enter the core content descriptions, goals and strategies into RtP and develop the Individual or Group
Education Plan from this starting point. Consider what resources you will need, including EAs or AIEOs, how you will use
those resources effectively and ensure they are organised in advance.

Develop Success Criteria for each Lesson Intention and build TAPPLE, Engagement Norms, and a Plough Back into your
lesson planning.

Consider what key terminology students need to learn, understand and apply as part of the unit and plan for the explicit
teaching and regular engagement with specific vocabulary. You should also plan for activities and opportunities that allow
students to develop higher order thinking skills.

Develop a Daily Review plan that aligns to the Unit Outline to ensure distributed practice of content across the year.

Planning
The School Curriculum and Standards Authority (SCSA) is responsible for Kindergarten to Year 12
curriculum, assessment, standards and reporting for all Western Australian schools. 

For each year level you are teaching, familiarise yourself with the content descriptions from the WA
Curriculum and develop a Unit Outline for each semester, including an Assessment Schedule,
which should also be entered into Reporting to Parents.
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Consider student readiness and learning profile to
determine entry point into the curriculum. Use SEN
Planning to identify and document content descriptions,
goals and strategies. 

The context of learning can also be adjusted to suit
student interests. 
Other approaches include, curriculum compacting,
cherry picking, pre-teaching, accelerate or go slow.

SCSA provide guidelines for adjustments to
assessments, such as scribes, extra working time or
reading the question.

Other options include, providing feedback on interim
submissions, providing ongoing support, scaffolding
tasks and offering a choice of activities with varying
levels of complexity or difficulty.

Consider physical barriers to learning and sensory needs
that may require adjustments to the classroom
environment. 

Seating plans may be required for students with hearing
problems or students who need to sit near the exit. 

You should also create a safe classroom culture where
everyone can succeed and use classroom displays to
provide cues and prompts.

There are lots of ways to differentiate the process—how
you are teaching and what activities the students will do.

Use graphic organisers, technology, cloze activities,
varying levels of complexity, group or individual work
with support staff, open ended questions or questions
that take multiple answers and ranking activities.

Differentiation
Differentiation is a key high impact teaching strategy used by teachers to craft lessons that provide the right amount of support and challenge for every student.

Content

Product

Environment

ProcessRecord all adjustments in the SEN
planning section of RTP.

From here you can print Individual
Education Plans, access Student
Profiles and record student
achievement.
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1. Focus instruction on critical content
Teach skills, strategies and vocabulary terms, concepts and rules that will empower students in the future and
match the students’ instructional needs.

 

2. Sequence skills logically
Consider several curricular variables, such as teaching easier skills before harder skills, teaching high frequency
skills that are less frequent in usage, ensuring mastery of prerequisites to a skill before teaching the skill itself, and separating skills and strategies that are similar
and thus may be confusing to students.
 

3. Break down complex skills and strategies into smaller instructional units
Teach in small steps. Segmenting complex skills into smaller instructional units of new material addresses concerns about cognitive overloading, processing
demands, and the capacity of students’ working memory. Once mastered, units are synthesized (practiced as a whole).
 

4. Design organised and focused lessons
Make sure lessons are organised and focused, in order to make optimal use of instructional time. Organised lessons are on topic, well sequenced and contain no
irrelevant digressions.
 

5. Begin lessons with a clear statement of the lesson’s intention, the success criteria and an apply question
Tell learners quickly what is to be learned and why it is important. Students achieve better if they understand the instructional goals and outcomes expected, as
well as how the information or skills presented will help them. (Have this displayed for the duration of the lesson so it can be referred back to during the
ploughback).

Explicit Instruction Breakdown
Critical elements of explicit instruction.

Optimal use of instructional time—students engaged and on task at all times.
Lessons are delivered at a brisk pace.
High level of success at all stages.
Critical content matched to students’ instructional needs.

1.
2.
3.
4.
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6. Review prior skills and knowledge before beginning instruction 
Provide a review of relevant information. Verify that students have the pre-requisite skills and knowledge to learn the skill being taught in the lesson. This element
also provides an opportunity to link the new skill with other related skills.

 

7. Provide step by step demonstrations.
Model the skill and clarify the decision making processes needed to complete a task or procedure by thinking aloud as you perform the skill. Clearly demonstrate
the target skill or strategy in order to show the students a model of proficient performance.

 

8. Use clear and concise language.
Use consistent and unambiguous terminology. The complexity of your speech (vocabulary, sentence structure, etc.) should depend on students’ receptive
vocabulary, to reduce possible confusion.

 

9. Provide an adequate range of examples and non-examples.
In order to establish the boundaries of when and when not to apply a skill, strategy,
concept or rule, provide a wide range of examples and non-examples. A wide range
of examples illustrating situations when the skill will be used or applied is necessary
so that students do not underuse it. Conversely, presenting a wide range of non-examples
reduces the possibility that students will use the skill inappropriately.

 

10. Provide guided and supported practice.
In order to promote initial success and build confidence, regulate the difficulty of practice
opportunities during the lesson, and provide students with guidance in skill performance.
When students demonstrate success, you can gradually increase task difficulty as you
decrease the level of guidance.

 

11. Require frequent responses.
Plan for a high level of student-teacher interaction via the use of questioning. Having
students respond frequently through oral responses, written responses or action responses,
helps them focus on the lesson content, provides opportunities for student elaboration,
assists you in checking for understanding and keeps students active and attentive.

Explicit Instruction Breakdown (cont'd)
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Link to past experiences or knowledge of students.
State the lesson objective and success criteria.
Concept development (definitions and ‘big ideas’)
Record the steps required for understanding and conclude with an example of
applying a question to the new skill or knowledge in a particular context.

LESSON INTENTION, SUCCESS CRITERIA &  APPLY QUESTION

Explicit Instruction is based around delivering what is taught in a highly structured way so students are supported in their learning. All lessons taught at East
Kimberley College will use the following lesson format recommended through the Effective Classroom Practices and a PBS approach. It is important to keep the
language consistent across learning areas and phases of learning.

Lesson Design Using Explicit Instruction

INTRO

Description Examples

Think, pair, share.
KWL.
Lesson hook to stimulate curiosity. 
Today we are going to…
The steps you need to follow are…
How will we know when we can do this?
Now that you can… how can you apply/analyse/evaluate/create?

Relevant information, skills and understanding needed for success. Teach to
benchmark.
Present new material in small steps.
Model self-talk (thinking aloud).
Provide examples and non-examples.
Check if students understand the task.

MODELLING - SELF TALK

I DO

Going through explicit content.
Mini-lecture.
Reading and tracking text material. 
Demonstration: highlighting thought processes and key points. Repeat back.
Sample individual efforts.

Guide students as they practice—requires a high frequency of responses.
Ensure high rates of success.
Provide timely and explicit feedback.
Have students practice until they are fluent.
Check for understanding  and if not mastered, return to ‘I Do’ and re-teach.
Ask questions and engage students in focused talk.

GUIDED PRACTICE - CHECK FOR UNDERSTANDING

WE DO

Practice examples done together.
Using a scaffold.
Group activities.
Concept attainment.
Check for understanding.
Use ‘Rule of two’ or ‘Fade’.

Students complete task with little or no assistance from another source using
self-talk to guide their process.
Can/should be differentiated. 
Individual feedback.
Students practice until skills are automatic.

INDEPENDENT PRACTICE

YOU DO
Independent classwork.
Tests.
Assignments.
Projects.

Review key points of lesson and consolidate understanding.
Review lesson intention and success criteria.

LESSON CLOSURE AND REVIEW Link to apply question.
Give/demonstrate, at least, one point learned.

PLOUGH
BACK
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In order to be successful learners students need to be  participants in your lesson, not just 
 observers. 

“Every time you tell the whole class to do something, they become engaged.” (Hollingsworth &
Ybarra, p. 21).

Pronounce With Me—use to introduce new academic or content vocabulary. We often assume
students are familiar with words we use everyday, but this is not necessarily the case.

Track With Me— pre-read sentences while students follow. You can ask them to point at the screen
or their page, but generally older students can follow visually.
 
Read With Me—cue the students to read at the same time.

Pair-Share— students have the opportunity to orally answer the question, and rehearse their
response before being called on in class. Ensures everyone in class is answering the question,
make sure students in each pair are identified as Student A and Student B.

Attention Signal— a signal to begin that ensures students are sitting up, looking at the teacher,
ready to learn.

Whiteboards— use whiteboards to check for understanding and collect real time data on student
understanding. Re teach if necessary. Use “Hover”, “Chin it” and “Bin it” routines if required.

Complete Sentences—allows students to practise public speaking and talk about concepts in
meaningful contexts.

Engagement Norms
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The Daily Review aims to move student knowledge from short term to long term memory.
 
At EKC every lesson begins with a Daily Review . A Daily Review is a fast paced, student focused, teacher-
directed session 
 
The Daily Review Plan

The Daily Review does not have to relate to the day’s lesson content - it  is a tool for consolidating concepts
that have already been taught so that students can apply this knowledge to their current learning.
 
Teachers use strategies that maximize active participation and ensure the maximum number of students are
engaged at all times. The structure of the Daily Review should allow all students to participate, while also
providing opportunities for academic extension through self-talk and challenging material. This can be
achieved by 
including:
 
     30% of the Daily Reviews below benchmark level 
     40% of the Daily Reviews at the benchmark level 
     30% of the Daily Reviews above the benchmark level.
 
Daily Reviews are repeated daily and items are moved out when approximately 80% of students have
retained the content and can apply it at  application level or higher. 

The material should then be brought back 6-8 weeks later to ensure it has been retained.
Each learning area is responsible for developing a Daily Review plan that includes sequenced, skills-based
structured content for each year level.

Teachers are encouraged to observe and work with colleagues who are experienced in delivering Daily
Reviews and participate in collaborative planning time to develop and share resources and monitor student
outcomes.

A data collection cycle of pre-testing and post-testing is used to monitor and evaluate evidence of the
success of the Daily Review in terms of student progress.

Daily Review

Practice, consolidation
and automaticity of
knowledge, skills and

strategies from short term to
long term memory. 

 
Rehearsal of knowledge,

skills and strategies
required in next lesson.

A minimum of 
24 repetitions 

is needed to take 
information to long term

permanent memory.
(Allard, 2007)RECITE

RECALL
APPLY
+ PACE
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Each lesson should begin with a fast paced, teacher directed Daily Review designed to move student knowledge from short term to long term memory. There are
different styles of Daily Review used at East Kimberley College outlined in Table 1. Professional judgement should be used when planning Daily Review for
specific classes and learning areas are encouraged to share and develop resources.

Literacy and numeracy are general capabilities within the WA Curriculum and should be incorporated into your teaching where appropriate. Where possible,
content areas should be linked to the literacy and numeracy outcomes specified in the Literacy Learning Continuum and the Numeracy Learning Continuum and
then reviewed during the Daily Review. See Table 2 for further information.

Secondary Daily Review Plan

settle students and form the first 15-20 minute
block of the lesson.

develop processing skills by encouraging
response at hyper-speed to activities with low
cognitive load.

focus on core skills identified in the ACARA
Numeracy and Literacy Learning continuum
(see next page).

review key concepts and skills that have been
previously taught as part of a periodic review
programme.

Daily Review for these classes are generally
longer and can be used to:

Table 1:

Class: 7.2/3, 8.3, 9/10 composite

Daily Review for these classes have a subject-
specific focus and are used as a periodic review of
key content and skills that has already been
taught. The literacy and numeracy elements
should be included in the initial teaching of the
content as per the WA Curriculum along with
explicit teaching of key vocabulary related to each
topic. These can then be incorporated into the
subject-specific Daily Review.

Further to this, the engagement norms have a
literacy focus, particularly Track with Me, Read
with Me, Pair Share and Complete Sentences and
should be used throughout the lesson.

Generally they should only take up 10% of your
lesson (approximately six minutes).

Class: Lower School, 8.1/8.2, 9.1/9.2, 10.1/10.2

review important operational verbs, vocabulary
and terminology from the course
present a question from previously taught
content that they attempt with a partner
describe to a partner
review exam skills, assessment requirements

Daily Review for these classes have a subject-
specific focus and are used as a periodic review of
key content and skills that has already been
taught.

Suggestions include:

 
Length of time is at your discretion.

Class: Senior School
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Secondary Daily Review Plan (cont'd)
Literacy Topics to be included in teaching and Daily Review

 
Composing texts through speaking, writing and creating
Independently construct simple sentences with:
     capital letters (including for proper nouns),
     full stops and
     commas for lists

Grammar knowledge
Identify simple, compound and complex sentences. Parts of speech,
including:
     nouns
     verbs
     adjectives
     adverbs
     prepositions
Prefixes and suffixes

Text knowledge
Clauses and conjunctions

Word knowledge
Spelling rules including:
     'i’ before ‘e’
     silent letters
     change final ‘y’ to ‘i'
     drop the final ‘e’
     double the consonant
     irregular plurals
Homophones
Greek and Latin Root words

Table 1:

Numeracy topics to be included in teaching and Daily Review

 
Estimate and calculate with whole numbers
     simple mental maths (eg, friends of ten, doubles and near doubles,
     partitioning)
     times tables
     how much change?

Using fractions, decimals, percentages, ratios and rates
Common fractions, decimals and percentages

Using spatial reasoning
Common shapes
Directions
 
Using measurement
Formulas and units for:
     perimeter
     area
     volume and capacity
Time

Recognise and using patterns and relationships
Identify patterns and predict what’s next

Interpreting statistical information
Identify data displays:
     dot plot
     stem and leaf graph
     line graph
     column graph
 
Mean, median, mode 16



MathsYEAR 7

Monday

YEAR 8

YEAR 9

YEAR 10

Science

Tuesday

English

Wednesday

HASS

Thursday

Arts &
Technology/HPE*

Friday

Arts &
Technology/HPE* English Maths Science HASS

English Maths HASS Options Science

HASS Options Science Maths English

East Kimberley College Homework programme is designed to develop independent learning skills in students, provide opportunities for them to think about what
they have been learning in class and apply what they have learnt in different ways. 

Each subject area will provide a minimum of one weekly task per year group as per the schedule below. One task per term must be part of an assessed task and
should be scheduled in the Connect calendar.

* Arts and Technology and HPE will alternate, providing one task per fortnight.

Homework

Homework should be connected to the topic being taught or review previous content.
Use a variety of tasks with different levels of challenge.
Have a clear purpose to the task and explain this to the students.
Provide feedback on student homework.

Important things to consider
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At EKC coaching is an integral part of how we improve our practice in all areas of education.

The coaching model that EKC follows is derived from the “Guide for Coaching and Mentoring for School Improvement”, which was developed by the Australian
Council for Educational Research (https://research.acer.edu.au/cgi/viewcontent.cgi?article=1012&context=professional_dev).

This document outlines what needs to be in place in all schools for effective coaching and mentoring to take place, what the difference is between the two
approaches and how each of the tools can be used most effectively. Imbedded into this resource are some of the Growth Coaching initiatives that are part of the
coaching model at EKC. Successful models for observations and conversations around coaching and mentoring will be the guiding principles around coaching at
the school.

Also supporting EKC’s school improvement is the “Introducing Classroom Observations” and “How To Conduct Peer Observations.” These guide us as we move
forward in our journey to school improvement.

Coaching takes place regularly, with time allocated each term for teachers to engage in either peer observations, coaching sessions, or mentoring sessions with
experienced staff, that will focus on our school priorities.

Coaching and Mentoring

18
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Explicit Instruction is based around
delivering what is taught in a highly
structured way so students are
supported in their learning. All
lessons taught at East Kimberley
College will use the following lesson
format. 
* Daily Review sits outside this
framework.

Explicit Instruction at East Kimberley College - Lesson Design
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C O M P O N E N T D E S C R I P T I O N E X A M P L E S
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Intro

Set

Lesson 
Intention,
Success

Criteria & Apply

Link to past experiences or knowledge of
students. Actively involves the students.

Think, pair, share
KWL
Lesson hook to stimulate curiosity.

Explicitly define the intention of the
lesson, referring to curriculum
documentation where appropriate. Record
the steps required for understanding and
conclude with an example of applying the
new skill or knowledge in a particular
context.

Today we are going to…
The steps I need to follow are…
How will we know when we can do
this…
I can… apply / analyse / evaluate /
create (refer to Bloom’s taxonomy)

I Do
Modelling

Relevant information, skills and
understanding needed for success. Teach
to benchmark level.

Concept development
Going through explicit content
Mini-lecture
Reading text material.

Explicitly define the intention of the lesson,
referring to curriculum documentation
where appropriate. Record the steps
required for understanding and conclude
with an example of applying the new skill
or knowledge in a particular context.

Today we are going to…
The steps I need to follow are…
How will we know when we can do
this…
I can… apply / analyse / evaluate /
create (refer to Bloom’s taxonomy)

Input

Check if students understand the task.
Repeat back
Non volunteers

Check for
understanding

Students rehearse a skill or behaviour.
Must provide explicit feedback
Check for understanding of the process.
How well does every student understand
this?

Practice examples done together.
Using a scaffold
Group activities
Concept attainment
Check for understanding

Guided
PracticeWe Do

You Do Independent
Practice

Students complete task with little or no
assistance from another source. 
Can/should be differentiated. Individual
feedback.

Independent classwork
Tests
Assignments
Projects
Homework

Closure
Teacher summarises key points of lesson.
Students summarise what they have
learned in terms of the lesson intention,
success criteria and apply.

Link to Apply
Give/demonstrate, at least, one point
learned.

Lesson
Closure & Review
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Closure

setting questions linked to content covered in that lesson (the Apply question and/or other assessment type questions) 
setting questions linked to content covered in previous lessons 
asking students to set questions for other students (and then screw up the paper and ‘snowball’ across the classroom for someone else to pick up and
answer)
ask students to pair-share a summary of what they have learned today (can be scaffolded using sentence frames) and then report to the class

asking if everyone is ok?
asking if there are any questions?

The closing of the lesson is equally as important as the opening. 
It provides students with the opportunity to prove that they have achieved the Lesson Intention. The teacher should close the lesson with a short review of what
students have learned followed by retrieval practice.  It is an important ‘Check for Understanding’ that allows the teacher to clear up any misconceptions or
errors, consider further teaching if required and identify individual students who may need additional help.  In the same way as the Daily Review is engaging
and fast paced, so the Closure should be interactive and require student participation.  It is important that time is allocated for this part of the lesson before
students pack up and leave the classroom.

Examples for the Closure could include:

Non-examples for the Closure:

Be clear about the purpose of the Closure as this will influence the type of activity you choose and how you then analyse the data. A skill-based closure will
usually involve individual students answering a question with no pair-share. Concept-related closures may require students to restate a definition or give an
example, whereas summary closures should incorporate a pair-share before asking for either an oral report or individual written response. Whichever activity is
used, the data collected from the Closure should be analysed as soon as possible in order to make adjustments as required before the next lesson. 

Student demonstration of learning at the end of a lesson does not indicate that information has been transferred to long-term memory. Regular retrieval practice
is required as part of the Daily Review schedule and Closure questions or activities should be recycled into the Daily Review.  Making students aware that they
will see these questions again will ensure full engagement with the lesson closure, rather than packing up early and heading out the door. Similarly, Daily
Review questions from unrelated topics can be included in the Closure, proving further retrieval opportunities.

Ideas for the Closure can be found at teachertoolkit.com > Tools > Closing 
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