
TITLE: Sentence Frame  
 

Language Area:  Grammar (Block One) 
Goal:  To identify the components of a simple sentence and construct simple 
sentences with support. 
Equipment Required: Waddle, Giggle, Gargle (by Pamela Allen), sentence 
frame, subject pictures, verb picture, object pictures, 3 tokens. 
 
Session 1 
Instructions: 
1. Explain to the children that when we speak, we use sentences and not just 

words on their own. 
2. “Today I am going to read the story Waddle, Giggle, Gargle and we are 

going to find sentences in the story.” (Read the story uninterrupted). 
3. Tell the children that a sentence is made up of different parts.  Today we 

are going to talk about the different parts of a sentence.  
4. A sentence is usually made up of a person or animal, which we call the 

subject and an action word, something they do, which we call a verb.  For 
example, “the boy jumped”.  In this sentence “the boy” is our subject and 
“jumped” is our action word, or verb, it shows what he is doing.  

5. Let’s make some more sentences.  In the sentence “the cat slept”, the cat is 
our subject and “slept” is our verb.  Let’s try and make some sentences 
using subjects from our class.  “Jimmy is eating”, “Sarah is skipping”, “Bob 
is painting”.  In these sentences, our names are the subjects.   

6. We can also make our sentences longer by adding an object.  The object 
tells us what the person or animal is acting on.  For example, if I said 
“Jimmy is eating” I could add what he is eating to the sentence and say 
“Jimmy is eating a... banana”.  I can do the same with Bob.  For example 
“Bob is painting a... picture”.   

7. Tell the children “we are now going to go through the story and talk about 
the pictures.  I am going to make up some simple sentences with a subject, 
verb and/ or object” 

8. P. 6   “The magpie is sitting”  
 P. 8   “Grandpa rides a bike” 
 P. 9   “Grandma wears a hat” 
 P.10   “Jonathan wears a backpack” 
 P12   “The magpie built a nest” 
 P. 13  “The magpie laid eggs” 
 P 14  “The magpie swooped” 
 P.15   “Grandpa fell” 
 P. 16  “The magpie swooped” 
 P. 17  “Grandma fell” 
 P. 18  “The magpie swooped” 
 P. 19  “Jonathan ran” 
 P. 22   “Jonathan emptied his box” 



TITLE: Sentence Frame 
 

10. After saying each sentence, show children where each component fits in 
the Sentence Frame.  For example, in the sentence ‘Grandpa rides a bike’ 
‘Grandpa’ is our subject, ‘rides’ is our verb (it is what Grandpa is doing) 
and ‘a bike’ is the object (it is what he is riding on). 
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TITLE: Sentence Frame 
 

Sessions 2 - 5 (depending on progress in previous session)  
1. Review the Sentence Frame.  Model sentence creation using the frame. 
2. Explain to the group that we can use the sentence frame to make different 

sentences, not just sentences from our book. 
3. Place three piles of pictures in the middle of the group (subject, verb, 

object piles). 
4. Children take turns to select pictures (either a subject, verb or object).  

They are then required to place them into the Sentence Frame.  
5. The group leader assists the children in saying the sentence. 
6. Please note that verbs such as jump, sit, swim etc. can only make subject, 

verb simple sentences, so use this sentence frame where appropriate.  
 
How to make it harder: 
 Provide children with only one or two components of the Sentence Frame 

(subject, verb) and ask them to generate a simpler sentence. 
How to make it easier: 
 Ask children to select pictures from the piles.  Each time they select a 

picture ask the child “is it a subject?” or “is it a verb?”.  Support the 
children in placing it correctly onto the sentence frame.  Model the 
sentence and ask the child to repeat. 

 
Session 6: 
1. Using the book, Waddle, Giggle, Gargle, model the creation of simple 

sentences.  For example “The magpie laid eggs”. 
2. Show children a picture from the book and ask them to generate a simple 

sentence, including a subject, verb and object (see below for examples). 
3. Place a token in each segment of the sentence frame as the child 

produces their sentence.  On completion, reflect on the sentence and 
discuss if all components were included. 

4. Example Sentences; 
P.2 “Grandma is holding a bag” 
P.1 “Jonathan is holding a bag” 
P.7 “The magpie is sitting” 
P.3 “Grandpa is wearing a hat” 
P.9 “Grandma is wearing a hat” 
P.12 “The magpie built a nest” 
P.10 “Jonathan is carrying his backpack” 
P.8 “Grandpa is riding his bike” 
P.13 “The magpie laid eggs” 
P.16 “The magpie swooped Grandma” 
P.14 “The magpie swooped Grandpa” 
P.17 “Grandma dropped her books” 
P.22 “Grandpa found a balloon” 
P.25 “Grandma is holding an umbrella” 
 





TITLE: Vocabulary 
 

Area of Language Targeted: Vocabulary (Block One) 
Goal: For children to develop their understanding and use of targeted Tier 2 vocabulary. 
Equipment Required: Waddle, Giggle, Gargle (by Pamela Allen), Word Learning Chart, 
Word Learning Resources  

 
Session 1: Introduce target vocabulary 
 Use these five Tier 2 words from the text (build, rummage, silent, swoop, empty) 
 Ask children to repeat the target word. 
 Define each word - see table below. Three words have been completed, additional two 

need to be completed by Teacher / EA. 
 Show children the sentence in the book where this word has been used 
 Provide positive and negative examples (where applicable) of each word - see table 

below for examples. 
 Students to draw positive and negative examples of the word (where applicable) 

 

 
 
 
Session 2: Learning New Words Poster—General Introduction  
 Read the story—Waddle, Giggle, Gargle 
 Introduce the Learning New Words Poster—Discuss all the elements 
 Demonstrate to children how to use the poster when talking about words.   
 Discuss words from the text using the elements of the poster. 
 

Word Definition Positive Example  Negative Example 

Build To make something by putting 
together parts or materials. 

Stacking blocks. Knocking over blocks. 

Rummage If you rummage through some-
thing, you search for what 
you want by moving things 
around quickly.  

Searching my bag quickly 
for my hat. 

Carefully looking through 
a box for a toy. 

Silent Completely quiet, with no sound 
at all.   

  

Swoop    

Empty    

Where do you find it? In a tree 

Can you clap syllables? Mag—pie (2) 

What sound does it start with? /m/ 

What category does it belong to? Animal  

What do you do with it? It can fly 

What does it look like? It is black and white, has wings, a beak and two legs 

Put the word in a sentence A magpie can fly 

Add morphemes Magpie + s = magpies (means more than one) 



Session 3: Semantic & Phonological Qualities 
Review the Learning New Words Poster  
Semantic Features: 
 What category does it belong to? 
 What do you do with it? 
 What does it look like? 
 Where do you find it? 
 What does the word mean?  
 Tell me about it… describe it.  
 Can you think of another word that means the same?  
 
Activity: Jumping Feet, Fishing, Fly Swat, Spinner 
 
Phonological Features: 
 Can you clap the syllables? 
 What sound does it start with? 
 
Activity: Jump the Syllables, Clap the Syllables, Syllable TV, First Sound Mystery Bag 
  
Session 4: Morphology 
Adding “ing”, “ed”, “ly” or “s” to the end of words. 
Firstly, explain the meaning of each morpheme. 
 When we add “ed” to the end of a word, it means that something has happened in the past.  

For example, if I say “I jumped in the pool” it means that I have already completed the action. 
 When I add “ing” to the end of a word, it means that it is happening right now.  For example “I 

am jumping” means it’s happening as I speak. 
 When I add “s” to the end of a word, it means more than one.  For example, “I have pencils” 

means that I have more then one pencil. 
 When we add “ly” to the end of a word, it means that is the way I am doing an action. For ex-

ample, “I am running quickly” means I am running, and quickly is how I am running. 
Add these morphemes to the selected target vocabulary.  Discuss how some words can use some 
morphemes and others cannot.  For example “paper” can use the morpheme “s” but not “ing” 
“papering”. 
 
Activities: Morpheme Sorting Chart, Morpheme Dice 
 
Session 5: Sentence Building 
 “Today we are going to put our target words into sentences” 
 Provide model sentences 
 Use picture cues / pages in the book and ask students to generate sentences. 
 
Session 6: Tying it all Together—Spinner Game & Vocabulary Shaker 
 Introduce the Learning New Words Spinner. 
 Select a target word. 
 Children take turns, using the spinner, and describe the word using the item they land on.  
 Do this for all 5 new target words  
 Children add these words to the Vocabulary Shaker 
 Use the Vocabulary Shaker to then select further words to revise using the New Words Spinner. 
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TITLE: Conjunction Fishing  
 

Language Area:  Grammar (Block Two) 
Goal:  To introduce the concept of conjunctions 
Equipment Required: Possum Magic book (by Mem Fox), sentence starter 
pictures, conjunction cards, fishing rod 
 
Session 1 & 6 
Instructions: 
1. “Today I am going to read the story Possum Magic.” (Read the story 

uninterrupted). 
2. After the story, explain to the children that conjunctions are joining words 

that show the connection between the two parts of a sentence. For 
example, the conjunction ‘then’ tells us about the order that something 
happens. Provide further examples of sentences containing ‘because’, 
‘but’, ‘so’, ‘before’, ‘after’, ‘when’. 

3. Tell the children that we will go back through the book to see if there 
were any conjunctions used. 

4. Use the following prompts/questions/think alouds as you read the story 
and encounter conjunctions; 
P. 1  Once upon a time, but not very long ago… 
P. 9  Adjusted sentence - She could slide down kangaroos because 
  she couldn't be seen. 
P. 10  Adjusted sentence - She was safe from snakes because she  
  couldn't be seen. 
P. 12  “Of course I can” said Grandma Poss, and she began to look 
  through her magic books’ 
P. 14  Adjusted sentence - There was magic for thin and magic for tall 
  but the magic she was looking for wasn't there at all. 
P. 22  Grandma Poss crossed her claws and crossed her feet 
P. 26  Grandma poss hugged Hush, and they both danced 
Prompts/Questions/Think aloud Cues 
 Explicitly identify the conjunction in the sentence and explain the 

function e.g. ‘Then’ tells us the order of something. ‘Because’ tells us 
why something is happening. ‘But’ adds different information to the 
first part of the sentence etc. 

 Read the sentence for the children and ask them to identify the 
conjunction in the sentence. 

 Read the sentence for the children and encourage them to generate 
a different ending for the sentence using the same conjunction. 

 Read the sentence for the children and encourage them to generate 
a different ending for the sentence using a different conjunction. 

 
** Session 6: Children are expected to complete the same activities as in session 1, with more 

independence e.g. conjunction identification, sentence completion/manipulation** 



TITLE: Conjunction Fishing  
 

Sessions 2 - 5 
Instructions: 
1. Explain to the children that conjunctions are joining words that show the 

connection between the two parts of a sentence. For example, the 
conjunction ‘then’ tells us about the order that something happens. 

2. Lay a selection of ’sentence starter’ cards on the floor. 
3. Each child will take turns catching a ‘sentence starter’ card using the 

fishing rod. 
4. Once the child has ‘caught’ the picture, read the sentence starter on the 

back of the card, show the children the picture (or find the picture in the 
book if relevant) and ask the children to repeat the sentence starter. 

5. Give 2-3 children a different conjunction card each. Ensure they are able 
to be used with the sentence starter. 

6. Tell the children that they are each going to use their word to make a 
longer sentence. 

7. Once a child has a conjunction word card, the group leader will then read 
the sentence starter again and prompt the child to expand the sentence 
using their conjunction. 

8. Each student will subsequently take a turn and use their conjunction to 
expand/complete the sentence. 

9. Once all suitable conjunctions have been used, the process can restart with 
a new action picture. 

 
How to make it easier: 
 Provide simpler conjunctions for the students to use. For example, and, 

then, because.  
 Model the individual sentences to the child, then encourage the child to 

join them together using a conjunction. 
 Model the correct production. 
 
How to make it harder:  
 Use the more complex conjunctions. For example, when, so, but. 
 Support the student to create a variety of sentences utilising different 

conjunctions for the same ‘sentence starter’. 
 Ask the student to use two conjunctions within the one sentence. 
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TITLE: Vocabulary  
 

Area of Language Targeted: Vocabulary (Block Two) 
Goal: For students to develop their understanding and use of targeted Tier 2 vocabulary. 
Equipment Required: Possum Magic Book (Mem Fox), Word Learning Chart, Word Learning 
Resources 

 
Session 1: Introduce target vocabulary 
 Use these five Tier 2 words from the text (miserable, invisible, shrink, precious, nibble) 
 Define a word, for example if you are miserable, you would be  sad or unhappy.  You 

could say “I am sad because the school holidays are finished” or you could say “I am mis-
erable because the school holidays are finished”. 

 Ask students to repeat the target word. 
 Provide positive and negative examples of each word.  For example, you might say… I 

am playing a really fun game with my friends, and I am laughing and smiling, would I be 
miserable or not miserable? I want to have a sleep over at my friends house, but I am not 
allowed, would I be miserable or not miserable? 

 Students to draw positive and negative examples of the word (where applicable) 
 
Session 2: Learning New Words Poster—General Introduction  
 Read the story—Possum Magic 
 Introduce the Learning New Words Poster—Discuss all the elements 
 Demonstrate to students how to use the poster when talking about words.   
 Discuss the five Tier-2 words from the text using the elements of the poster. 
E.g. Nibble 

 
Session 3: Semantic & Phonological Qualities 
Review the Learning New Words Poster  
Semantic Features: 
 What category does it belong to? 
 What do you do with it? 
 What does it look like? 
 Where do you find it? 
 What does the word mean?  
 T ell me about it… describe it.  
 Can you think of another word that means the same?  
 
Activity: Jumping Feet, Fishing, Fly Swat, Spinner 
   
Phonological Features: 
 Can you clap the syllables? 
 What sound does it start with? 
 
Activity: Jump the Syllables, Clap the Syllables, Syllable TV, First Sound Mystery Bag 

Can you clap syllables? Ni-bble (2) 

What sound does it start with? /n/ 

What type of word is it? Verb 

Can you do an action Complete an action 

Put the word in a sentence The mouse nibbled the cheese. 

Add morphemes Nibble + ed = nibbled (means in the past) 



  
Session 4: Morphology 
Adding “ing”, “ed”, “ly” or “s” to the end of words. 
Firstly, explain the meaning of each morpheme. 
 When we add “ed” to the end of a word, it means that something has happened in the past.  

For example, if I say “I jumped in the pool” it means that I have already completed the ac-
tion. 

 When I add “ing” to the end of a word, it means that it is happening right now.  For exam-
ple “I am jumping” means it’s happening as I speak. 

 When I add “s” to the end of a word, it means more than one.  For example, “I have pen-
cils” means that I have more then one pencil. 

 When we add “ly” to the end of a word, it means that is the way I am doing an action. For 
example, “I am running quickly” means I am running, and quickly is how I am running. 

Add these morphemes to the selected target vocabulary.  Discuss how some words can use 
some morphemes and others cannot.  For example “paper” can use the morpheme “s” but not 
“ing” “papering”. 
 
Activities: Morpheme Sorting Chart, Morpheme Dice 
 
Session 5: Sentence Building 
 “Today we are going to put our target words into sentences” 
 Provide model sentences 
 Use picture cues / pages in the book and ask students to generate sentences. 
 
Session 6: Tying it all Together—Spinner Game & Vocabulary Shaker 
 Introduce the Learning New Words Spinner. 
 Select a target word. 
 Children take turns, using the spinner, and describe the word using the item they land on.  
 Do this for all 5 new target words  
 Children add these words to the Vocabulary Shaker 
 Use the Vocabulary Shaker to then select further words to revise using the New Words Spin-

ner. 
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TITLE: Adjective Dice 

 

Language Area:  Grammar (Block Three) 

Goal:  To expand sentences using adjectives. 

Equipment Required: The Gruffalo (by Julia Donaldson and Axel Scheffler), Adjective Dice,  

Adjective Sentence Cards, Adjective List, Sentence Strip 

 

Session 1: 

Instructions: 

1. “Today I am going to read the story The Gruffalo.” (Read the story uninterrupted). 

2. Tell the children: “When we use sentences, we can make them better by describing the 
subject, object or location. We could talk about how it looks (colour, size, shape,) how it 

feels, what emotion it is feeling or how it sounds.”  

3. Provide an example e.g. “If I was talking about a ‘rabbit’ I could say it’s brown, small 

and feels soft.” 

4. Explain to the children that “these words are adjectives and we use them in front of a 
person/animal or object to describe them. Some examples of adjectives are; slimy, furry, 

spikey, huge, noisy...” 

5. Provide the children with some examples. e.g. In the sentence “the fluffy dog ran” fluffy 
is the adjective or in “the sad boy cried”, sad is the adjective. Ask the children to identify 

the adjective in “the sleepy girl was in bed” and “the boy picked up the spikey ball”. 

6. Tell the children “we are now going to go back through the story and look for all the 

different adjectives that were used.”  

7. Some examples of adjectives within the book are: 

 P. 2. “Where are you going to little brown mouse?” 

 P. 3.  “He has terrible tusks and terrible claws” 

 P.4. “Silly old Fox!” 

 P.5. “On went the mouse through the deep dark wood.” 

 P.6. “And a poisonous wart at the end of his nose” 

 P.10. “His eyes are orange, his tongue is black; he has purple prickles all over his  

  back”. 

 P. 14. “I’m the scariest creature in this wood.” 

8. As you identify each adjective, explain whether it is describing size, shape, colour, 

emotions etc. by referring to the adjectives dice or cue chart.  

 

 



TITLE: Adjective Dice 

Sessions 2-5: 

Instructions: 

1. Remind children of what an adjective is (a describing word). 

2. Explain to the group that an adjective usually comes before the subject (person/
animal), object or location word in the sentence. For example in the sentence “the boy 
is walking to the park” we could put an adjective before the word boy (the subject) or 
the word park (the location). We could say the happy boy was walking to the huge 

park.”  

3. Ask children to think of an adjective for another sentence. E.g. in the sentence “the girl 

was eating”, what adjective could we use to describe the girl?” 

4. Place the sentence cards face down in the centre of the group. 

5. Each child takes a turn to select a sentence card and then roll the dice. 

6. The child needs to generate an adjective from the prompt they rolled on the dice.  For 
example, if they roll the size prompt, they need to think of a size word (big, little, 

huge). 

7. The child is then required to use that adjective in the target sentence. 

 

How to make it easier: 

 If the child has difficulty generating an adjective from the prompt, provide them with 
an example of an adjective in that category and ask them if they can think of another.  

For example “big is a size word, can you think of another size word?” 

 If the child continues to have difficulty provide a forced alternative.  For example “is 

blue or little a size word?” 

 If the child continues to have difficulty, give them the size word and ask them to put it 

into the sentence. 

 If the child still has difficulty, model the sentence and ask the child to repeat it. 

 

How to make it harder:  

 Ask the child to generate two adjectives; one for the subject and one for the object. 

 Ask the child to think of synonyms for the adjectives they provided.  

 
Session 6: 
1. Using the Gruffalo book, model creation of sentences containing adjectives.  For 

example “The terrible Gruffalo walked”. 
2. Choose a picture from the book and ask children to generate a sentence, including an 

adjective. 
3. Place a token in each segment of the sentence frame as the child produces their 

sentence.  On completion, reflect on the sentence and discuss if all components 
(particularly adjectives) were included. 
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TITLE: Vocabulary  
  

Area of Language Targeted: Vocabulary (Block Three) 
Goal: For students to develop their understanding and use of targeted Tier 2 vocabulary. 
Equipment Required: The Gruffalo Story Book, Word Learning Chart, Word Learning Re-
sources  

  
Session 1: Introduce target vocabulary 
 Use these five Tier 2 words from the text (woods, terrible, feast, poisonous, fled) 
 Define each word, for example: 
 Terrible:  Something that is really bad. You could say “the Witch was really bad” or you 

could say “the Witch was terrible”.  
 Ask students to repeat the target word. 
 Provide positive and negative examples of each word.  For example, you might present 

3 pictures, one of a tree, one of a flower and one of a forest. Point to the first picture 
and say “this is not the woods”. Point to the second picture and say “this is not the woods”.  
Show students the third picture and say “this is the woods”.   

 Students to draw positive and negative examples of the word (where applicable) 
 
Session 2: Learning New Words Poster—General Introduction  
 Read the story—The Gruffalo 
 Introduce the Learning New Words Poster—Discuss all the elements 
 Demonstrate to students how to use the poster when talking about words.   
 Discuss words from the text using the elements of the poster. 
  
E.g. Feast 
 

 
 
 

 
 

 

 

Where would you have a feast? At home, at a restaurant, at a friend’s house. 

Can you clap syllables? Feast (1) 

What sound does it start with? /f/ 

What can you tell me about a feast? You eat lots of yummy foods, you have them on special 

occasions. Other words for feast are dinner, banquet, 

meal etc. 

What do you do when you feast? Eat and drink. 

What foods might you have at a 

feast? 

Roast meats, salads, bread, cakes, ice cream, vegetables. 

Put the word in a sentence At Christmas, my family had a feast for dinner. 

Add morphemes Feast + s = feasts (means more than one) 

Feast + ing = feasting (participating in a feast – eating 

and drinking) 



Session 3: Semantic & Phonological Qualities 
Review the Learning New Words Poster  
Semantic Features: 
 What category does it belong to? 
 What do you do with it? 
 What does it look like? 
 Where do you find it? 
 What does the word mean?  
 T ell me about it… describe it.  
 Can you think of another word that means the same?  
 
Activity: Jumping Feet, Fishing, Fly Swat, Spinner 
   
Phonological Features: 
 Can you clap the syllables? 
 What sound does it start with? 
 
Activity: Jump the Syllables, Clap the Syllables, Syllable TV, First Sound Mystery Bag 
  
Session 4: Morphology 
Adding “ing”, “ed”, “ly” or “s” to the end of words. 
Firstly, explain the meaning of each morpheme. 
 When we add “ed” to the end of a word, it means that something has happened in the past.  

For example, if I say “I jumped in the pool” it means that I have already completed the ac-
tion. 

 When I add “ing” to the end of a word, it means that it is happening right now.  For exam-
ple “I am jumping” means it’s happening as I speak. 

 When I add “s” to the end of a word, it means more than one.  For example, “I have pen-
cils” means that I have more then one pencil. 

 When we add “ly” to the end of a word, it means that is the way I am doing an action. For 
example, “I am running quickly” means I am running, and quickly is how I am running. 

Add these morphemes to the selected target vocabulary.  Discuss how some words can use 
some morphemes and others cannot.  For example “paper” can use the morpheme “s” but not 
“ing” “papering”. 
 
Activities: Morpheme Sorting Chart, Morpheme Dice 
 
Session 5: Sentence Building 
 “Today we are going to put our target words into sentences” 
 Provide model sentences 
 Use picture cues / pages in the book and ask students to generate sentences. 
 
Session 6: Tying it all Together—Spinner Game & Vocabulary Shaker 
 Introduce the Learning New Words Spinner. 
 Select a target word. 
 Children take turns, using the spinner, and describe the word using the item they land on.  
 Do this for all 5 new target words  
 Children add these words to the Vocabulary Shaker 
 Use the Vocabulary Shaker to then select further words to revise using the New Words Spin-

ner. 
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TITLE: Sentence Clothes Line 
 
Area of Language Targeted: Grammar (Block Four) 
Goal: To correctly use adverbs to expand sentences. 
Equipment Required: Clothes line, pegs, subject/verb/object pictures, adverb 
pictures, sentence frame, Belinda (by Pamela Allen) 
 
Session 1: 
 
Instructions: 
1. “Today I am going to read the story Belinda” (Read the story uninterrupted). 
2. Introduce the concept of adverbs by comparing them to adjectives.  “In our 

last session we used adjectives; these are words that add information about 
the subject or object of the sentence, for example we could say ’the cat’ or 
add an adjective and say ’the big cat’.  Today we are learning about     
adverbs.  These are words that we add to the verb in the sentence.  Let me 
show you.  I could say ‘the boy ran’.  We can add an adverb which tells us 
about how he ran—’the boy ran slowly / quickly / quietly’”. 

3. “Let’s go back and see if we can find any adverbs in the story we just 
read”. 

 P. 5  placed carefully & put gently 
 P. 6  almighty kick 
 P. 13  cautiously, carefully inched 
 P. 22  quietly closer 
 P. 23  placed carefully 
 P. 23  put gently 
4. Define the adverbs and discuss the meaning of each sentence. 
5. Discuss with the group that adverbs can come before or after the verb.  

For example, I could say “I ran quickly” or “I quickly ran”. 
 
How to make it harder: 
 To extend this activity, you can select pictures from the book and create a 

sentence.  Ask students to think of an adverb to describe the action.  For 
example, on page 3 you could say “Bessie is milking Belinda”.  Ask the 
students “how is Bessie milking Belinda?”   

 
Session 2-6:  
 
1. Explain to the group that we are going to use our sentence frame to make 

sentences.  In today’s session we are focussing on adverbs in our sentences. 
2. Explain to the children that adverbs tell us how to do an action . Some     

examples of adverbs are; happily, angrily, beautifully. We can use these 
words in sentences to make them more exciting or interesting. 



TITLE: Sentence Clothes Line 
 
 
Session 2-6 continued: 
 
3. Provide model sentences.  For example I could say “the bird flew slowly”.  

In this sentence “slowly” tells us how the bird flew.  
4. Tell the children that they will play a game where they get to peg pictures 

on a clothes line to make sentences more interesting or exciting. 
5. Peg a simple sentence onto the clothes line using subject, verb, object   

pictures (you can use the sentence frame to revise the different sentence 
elements and the order they go in).  

6. Place 5 adverb pictures on the table and ask a child to choose an       
appropriate adverb to peg onto the clothes line to make the sentence 
more interesting. 

7. Show the children where to position the adverb.  In some sentences it 
might work best before the verb and in other sentences, it might be better 
placed after the verb. 

8. Ask the child to then verbalise the sentence they created. 
9. Then have the rest of the children repeat the sentence as a group. 
 
How to make it easier: 
 Provide extra semantic information about the adverb e.g. quickly means 

very fast. 
 Model correct adverb/action within the sentence. 
 Reduce the number of adverb pictures to choose from.  
 
How to make it harder:  
 Provide more complex adverbs. 
 Ask children to generate their own adverbs. 
 Ask students to make a sentence given a target adverb. 
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TITLE: Vocabulary  
 

Area of Language Targeted: Vocabulary (Block Four) 
Goal: For students to develop their understanding and use of targeted Tier 2 vocabulary. 
Equipment Required: Belinda (by Pamela Allen), Word Learning Chart, Word Learning Re-
sources  

 
Session 1: Introduce target vocabulary 
 Use the preselected Tier 2 words from the text (cautious, snatch, strode, disguise, wonder) 
 Define each word, for example the word cautious is similar to careful.  If you are cautious 

you are doing something carefully to avoid problems or dangers.  I could say “I was  
cautious when I walked around the fire.” This means that I carefully walked around the 
fire so that I didn’t get burnt.  

 Ask students to repeat the target word. 
 Provide positive and negative examples of each word.  For example, you can describe 

situations as being either cautious or not cautious.  “If I was running across the road, I am 
not being cautious.  If I wait on the footpath and look both ways before crossing, I am 
being cautious”. 

 Students to draw positive and negative examples of the word (where applicable) 
 
Session 2: Learning New Words Poster—General Introduction  
 Read the story—Belinda (by Pamela Allen) 
 Introduce the Learning New Words Poster—Discuss all the elements 
 Demonstrate to students how to use the poster when talking about words.   
 Discuss words from the text using the elements of the poster. 
 
E.g.  disguise 

 
 
 

 

 

Where do you find it? In the costume box 

Can you clap syllables? Dis-guise 

What sound does it start with? /d/ 

What category does it belong to? Clothing / toys 

What do you do with it? Wear it on Halloween or to a dress up party 

What does it look like? They can all look very different 

Put the word in a sentence Nobody could recognise me in my disguise. 

Add morphemes Disguise + ing = disguising, disguise + s = disguises, dis-
guise + ed = disguised 



 
Session 3: Semantic & Phonological Qualities 
Review the Learning New Words Poster  
Semantic Features: 
 What category does it belong to? 
 What do you do with it? 
 What does it look like? 
 Where do you find it? 
 What does the word mean?  
 Tell me about it… describe it.  
 Can you think of another word that means the same?  
 
Activity: Jumping Feet, Fishing, Fly Swat, Spinner 
   
Phonological Features: 
 Can you clap the syllables? 
 What sound does it start with? 
 
Activity: Jump the Syllables, Clap the Syllables, Syllable TV, First Sound Mystery Bag 
  
Session 4: Morphology 
Adding “ing”, “ed”, “ly” or “s” to the end of words. 
Firstly, explain the meaning of each morpheme. 
 When we add “ed” to the end of a word, it means that something has happened in the past.  

For example, if I say “I jumped in the pool” it means that I have already completed the action. 
 When I add “ing” to the end of a word, it means that it is happening right now.  For example “I 

am jumping” means it’s happening as I speak. 
 When I add “s” to the end of a word, it means more than one.  For example, “I have pencils” 

means that I have more then one pencil. 
 When we add “ly” to the end of a word, it means that is the way I am doing an action. For   

example, “I am running quickly” means I am running, and quickly is how I am running. 
 
Add these morphemes to the selected target vocabulary.  Discuss how some words can use some 
morphemes and others cannot.  For example “paper” can use the morpheme “s” but not “ing” 
“papering”. 
 
Activities: Morpheme Sorting Chart, Morpheme Dice 
 
Session 5: Sentence Building 
 “Today we are going to put our target words into sentences” 
 Provide model sentences 
 Use picture cues / pages in the book and ask students to generate sentences. 
 
Session 6: Tying it all Together—Spinner Game & Vocabulary Shaker 
 Introduce the Learning New Words Spinner. 
 Select a target word. 
 Children take turns, using the spinner, and describe the word using the item they land on.  
 Do this for all 5 new target words  
 Children add these words to the Vocabulary Shaker 
 Use the Vocabulary Shaker to then select further words to revise using the New Words Spinner. 
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TITLE: Introduction to Synonyms  
 

Language Area:  Grammar (Block Five) 
Goal:  To introduce the concept of synonyms 
Equipment Required: Edwina the Emu (by Sheena Knowles), synonym pictures 
 
Session 1: 
 
Instructions: 
1. “Today we are going to read the book, Edwina the Emu” (with no 

interruptions).  
2. Once you have read the book, explain to the children that synonyms are 

words that mean the same thing. For example, another word for cold is 
freezing or chilly. 

3. Tell the children tell them that you will go back through the book to look 
for words together and think of other words which mean the same thing. 

4. Use the following prompts/questions/think alouds as you read the story 
and encounter specific vocabulary; 
 P. 1   Close (near) 
 P. 4   Shouted (yelled, screamed) 
 P. 6   Hop (jump, leap) 
 P. 8   Lovely (beautiful, sweet) 
 P. 9   Laugh (giggle, chuckle) 
 P. 12  Fun (exciting) 
 P. 14  Whistled (blew), called (bellowed, said, yelled) 
 P. 17  Quick (fast, speedy) 
 P. 19  Nice (yummy, lovely) 
 P. 23  Cried (sobbed, blubbered) 
 P. 25  Rest (nap, sleep) 
 
Prompts/Questions/Think aloud Cues 
 Read the sentence for the children and identify words (which have 

synonyms) within the sentence. 
 Ask them to generate synonyms for the identified words. 
 Ask the children to repeat the sentence with the ‘new’ vocabulary. 

 
Session 2 
Instructions: 
1. Explain to the children that there are words that go together that ‘mean 

the same thing’. For example another word for ‘cold’ is ‘freezing’, and 
that these words are called synonyms. 

2. Provide guided practice: e.g. Another word for ‘fast’ is……. ‘quick’, 
another word for ‘dirty’ is……. ‘messy’. 

 
 



TITLE: Introduction to Synonyms  
Session 2 continued: 
3.  Using pictures from the book, generate a sentence for the child (see 
 examples below). The child must then generate an appropriate synonym 
 for the target word (which is underlined), then repeat the sentence with 
 the ‘new’ vocabulary. 

 P.5 Edwina quietly read the newspaper (silently, peacefully) 
 P.3 Edwina and Edward looked at the eggs (stared, gazed, watched, 

peered) 
 P.1 Edwina stared with her big red eyes (large, huge, gigantic, giant) 
 P.11 Edwina was excited to catch the bus (delighted, thrilled) 
 P.7 Edwina was a beautiful dancer (lovely, graceful, wonderful) 
 P.9 The man shouted at Edwina (yelled, screamed, bellowed) 
 P.16 The lady was scared (frightened, terrified, afraid) 
 P.15 Edwina poked her small head out of the chimney (tiny, little) 
 P.13 Edwina jumped head first into the chimney (hopped, leapt, 

bounded) 
 
How to make it easier: 
 Start the sentence for the child e.g. If something is delicious, I could also say 

it’s very……. 
 Forced alternatives: e.g. Is ‘big’ the same as ‘jog’ or is ‘run’ the same as 

‘jog’. 
How to make it harder:  
 Ask the child to generate multiple synonyms. 
 
Sessions 3 - 6 
Instructions: 
1. Explain to the children that there are words that go together that ‘mean the 

same thing’. For example another word for ‘cold’ is ‘freezing’, and that 
these words are called synonyms. 

2. Provide guided practice: e.g. Another word for ‘fast’ is……. ‘quick’, 
another word for ‘dirty’ is……. ‘messy’. 

3. Place the tokens at the ‘start’.  
4. Each child will take turns rolling their dice and moving their token. 
5. After each turn, the child must pick a picture from the pile. The group 

leader will then read the sentence. The child must then generate an 
appropriate synonym for the underlined word—then repeat the sentence 
with the ‘new’ vocabulary. 

 
How to make it easier: 
 Start the sentence for the child e.g. If something is delicious, I could also say 

it’s very……. 
 Forced alternatives: e.g. Is ‘big’ the same as ‘jog’ or is ‘run’ the same as 

‘jog’. 
How to make it harder:  
 Ask the child to generate multiple synonyms. 
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TITLE: Vocabulary  
 

Area of Language Targeted: Vocabulary (Block Five) 
Goal: For students to develop their understanding and use of targeted Tier 2 vocabulary. 
Equipment Required: Edwina the Emu (by Sheena Knowles), Word Learning Chart, Word 
Learning Resources 

 
Session 1: Introduce target vocabulary 
 Use pre-selected Tier-2 words from the text (require, announce, whirl, mutter, grand) 
 Define a word, for example if something is required, it means that you need it.  You could 

say “I needed more money to buy an ice-cream” or you could say “I required more   
money to buy an ice-cream”. 

 Ask students to repeat the target word. 
 Provide positive and negative examples of each word.  For example, you might say… I 

have my ice-cream in a cone so I don’t have to use a spoon to eat it, would the spoon be 
required or not required? I can’t eat all of my ice-cream so I need to put it into the freez-
er, would the freezer be required or not required?  

 Students to draw positive and negative examples of the word (where applicable) 
 
Session 2: Learning New Words Poster—General Introduction  
 Read the story—Edwina the Emu 
 Introduce the Learning New Words Poster—Discuss all the elements 
 Demonstrate to students how to use the poster when talking about words.   
 Discuss the five Tier-2 words from the text using the elements of the poster. 
 
E.g. Whirl 

 
Session 3: Semantic & Phonological Qualities 
Review the Learning New Words Poster  
Semantic Features: 
 What category does it belong to? 
 What do you do with it? 
 What does it look like? 
 Where do you find it? 
 What does the word mean?  
 Tell me about it… describe it.  
 Can you think of another word that means the same?  
 
Activity: Jumping Feet, Fishing, Fly Swat, Spinner 
   
Phonological Features: 
 Can you clap the syllables? 
 What sound does it start with? 
 
Activity: Jump the Syllables, Clap the Syllables, Syllable TV, First Sound Mystery Bag 

Can you clap syllables? Whirl (1) 

What sound does it start with? /w/ 

Can you do an action Complete an action 

Put the word in a sentence The leaves whirled in the wind 

Add morphemes Whirl + ing = whirling (means it is happening now) 



  
Session 4: Morphology 
Adding “ing”, “ed”, “ly” or “s” to the end of words. 
Firstly, explain the meaning of each morpheme. 
 When we add “ed” to the end of a word, it means that something has happened in the past.  

For example, if I say “I jumped in the pool” it means that I have already completed the   
action. 

 When I add “ing” to the end of a word, it means that it is happening right now.  For        
example “I am jumping” means it’s happening as I speak. 

 When I add “s” to the end of a word, it means more than one.  For example, “I have      
pencils” means that I have more then one pencil. 

 When we add “ly” to the end of a word, it means that is the way I am doing an action. For 
example, “I am running quickly” means I am running, and quickly is how I am running. 

 
Add these morphemes to the selected target vocabulary.  Discuss how some words can use 
some morphemes and others cannot.  For example “paper” can use the morpheme “s” but not 
“ing” “papering”. 
 
Activities: Morpheme Sorting Chart, Morpheme Dice 
 
Session 5: Sentence Building 
 “Today we are going to put our target words into sentences” 
 Provide model sentences 
 Use picture cues / pages in the book and ask students to generate sentences. 
 
Session 6: Tying it all Together—Spinner Game & Vocabulary Shaker 
 Introduce the Learning New Words Spinner. 
 Select a target word. 
 Children take turns, using the spinner, and describe the word using the item they land on.  
 Do this for all 5 new target words  
 Children add these words to the Vocabulary Shaker 
 Use the Vocabulary Shaker to then select further words to revise using the New Words   

Spinner. 
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TITLE: Treasure Hunt 
 
Language Area:  Grammar (Block Six) 
Goal:  To identify and comprehend words with MULTIPLE MEANINGS 
Equipment Required: Container of rice, multiple meaning pictures, Who Sank 
the Boat (by Pamela Allen), learning new words poster 
 
Instructions: 
 
Session 1 
1. Read the book ‘Who Sank the Boat’ by Pamela Allen.  
2. After reading the book, explain to the children that “there are words that 

sound the same when we say them, but can mean different things.  For   
example, the word ‘cold’ can mean I feel really cold, or it is cold outside 
today, and it can also mean I am sick, so I have a cold.” 

3. Read the book again and stop to talk about the different words within it. 
They are as follows: 
 P. 1  Sea (the ocean) / see (looking with your eyes) 
 P. 3  One (number) / won (winning at something) 
 P. 3  No (opposing or refusing) / know (understanding of an      

  area, being familiar with someone) 
 P. 3  Row (row a boat or stand in a line) 
 P. 5  Made (create something) / maid (a servant or nanny) 
 P. 9  Weight (how heavy something is) / wait (stay until an event 

  occurs) 
 P. 9  Bow (front of a ship or leaning forward at the end of a  

  performance) 
 P. 17  Knew (past tense of know) / new (not previously owned) 
 P. 17  Knit (making something out of wool) / nit (head lice) 
 P. 17  Level (a scale of abilities, making something equal, a tool 

  that helps you see if something is flat) 
 P. 21  Light (referring to weight / something being pale in        

  colour / or turn on the light) 
 
Sessions 2-6 
1. Remind the children that “there are words that sound the same when we 

say them, but can mean different things.”  Provide guided practice: E.g. 
the word ‘blew’ can mean… I blew out the candles, and it can also 
mean… the colour blue. The word ’watch’ can mean… I can watch tv, and 
it can also mean… a watch that I wear on my wrist to tell the time. 

2. Place a selection of pictures into the container of rice.  
4. The children can then take turns ‘treasure hunting’ for a picture. Link any 

words back to the book as necessary. 
 



5. The child must identify the picture they have found (or the group leader 
may do it for them) and the group leader will then support the child to  
repeat their word and discuss various aspects using the Learning New 
Words Poster. 

6. Once the meaning of the chosen word has been established, ask the child 
to think of an alternative meaning to the word. Discuss this briefly.  

7. Use one of the words in a sentence and ask students to identify which 
word you are referring to. e.g. if a child chose the word cold, give the  
sentence “The girl was cold” and ask children “am I using the feeling cold 
or the sickness cold?” 

 
How to make it easier: 
 Provide the child with a semantic clue for the second meaning e.g. We can 

‘watch’ tv, but there is also something else that we wear on our wrist… 
 Provide the child with a picture cue to help them identify the alternative 

meaning 
 Forced alternatives: Provide the child with two options.  For example, “a 

watch is something I wear on my wrist or something I wear on my head?” 
 
How to make it harder:  
 Ask the child to generate the multiple meaning without picture support. 
 When using the word in a sentence, don’t give the child the two choices of 

word meanings.  
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TITLE: Vocabulary 
  

Area of Language Targeted: Vocabulary (Block Six) 
Goal: For students to develop their understanding and use of targeted Tier 2 vocabulary. 
Equipment Required: Who Sank the Boat (by Pamela Allen), Word Learning Chart, Word 
Learning Resources 

  
Session 1: Introduce target vocabulary 
 Use the pre-selected Tier 2 words from the text (sank, tilt, flutter, row (row your boat), 

balance) 
 Define each word, for example, sank (or sink) is when something moves down to the bot-

tom. So, if you put a rock in water, it would move or sink all the way to the bottom. 
 Ask students to repeat the target word. 
 Provide positive and negative examples of each word.  For example, you might present 

3 objects (all different weight) and a  bucket of water. Drop the first item in and say  
“this did/did not sink”. Repeat for all objects 

 Students could try this for multiple objects around the room.  
 Students to draw positive and negative examples of the word (where applicable) 
  
Session 2: Learning New Words Poster—General Introduction  
 Read the story—Who Sank The Boat 
 Introduce the Learning New Words Poster—Discuss all the elements 
 Demonstrate to students how to use the poster when talking about words.   
 Discuss words from the text using the elements of the poster. 
  
E.g. balanced 
 

 
Session 3: Semantic & Phonological Qualities 
Review the Learning New Words Poster  
Semantic Features: 
 What category does it belong to? 
 What do you do with it? 
 What does it look like? 
 Where do you find it? 
 What does the word mean?  
 Tell me about it… describe it.  
 Can you think of another word that means the same?  
 
Activity: Jumping Feet, Fishing, Fly Swat, Spinner 
   

Can you clap syllables? Ba-lance(2) 

What sound does it start with? /b/ 

What type of word is it? Verb 

Can you do an action Complete an action 

Put the word in a sentence The mouse balanced on the branch 

Add morphemes balance + ed = balanced (means in the past) 
Balance = ing = balancing (means  in the present) 



Session 3: Semantic & Phonological Qualities Continued 
 
Phonological Features: 
 Can you clap the syllables? 
 What sound does it start with? 
 
Activity: Jump the Syllables, Clap the Syllables, Syllable TV, First Sound Mystery Bag 
 
Session 4: Morphology 
 
Adding “ing”, “ed”, “ly” or “s” to the end of words. 
Firstly, explain the meaning of each morpheme. 
 When we add “ed” to the end of a word, it means that something has happened in the past.  

For example, if I say “I jumped in the pool” it means that I have already completed the action. 
 When I add “ing” to the end of a word, it means that it is happening right now.  For example “I 

am jumping” means it’s happening as I speak. 
 When I add “s” to the end of a word, it means more than one.  For example, “I have pencils” 

means that I have more then one pencil. 
 When we add “ly” to the end of a word, it means that is the way I am doing an action. For   

example, “I am running quickly” means I am running, and quickly is how I am running. 
 Add these morphemes to the selected target vocabulary.  Discuss how some words can use some 

morphemes and others cannot.  For example “paper” can use the morpheme “s” but not “ing” 
“papering”. 

 
Activities: Morpheme Sorting Chart, Morpheme Dice 
 
Session 5: Sentence Building 
 
 “Today we are going to put our target words into sentences” 
 Provide model sentences 
 Use picture cues / pages in the book and ask students to generate sentences. 
 
Session 6: Tying it all Together—Spinner Game & Vocabulary Shaker 
 Introduce the Learning New Words Spinner. 
 Select a target word. 
 Children take turns, using the spinner, and describe the word using the item they land on.  
 Do this for all 5 new target words  
 Children add these words to the Vocabulary Shaker 
 Use the Vocabulary Shaker to then select further words to revise using the New Words Spinner. 
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